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The purpose of this Tool Kit is to assist
families of individuals with autism on the
journey from adolescence to adulthood.

Autism Speaks does not provide medical or legal advice or services. Rather, Autism Speaks provides
general information about autism as a service to the community. The information provided in this tool kit
is not a recommendation, referral or endorsement of any resource, therapeutic method, or service
provider and does not replace the advice of medical, legal or educational professionals. Autism Speaks
has not validated and is not responsible for any information or services provided by third parties.
You are urged to use independent judgment and request references when considering any resource
associated with the provision of services related to autism.

© 2023 Autism Speaks and the Autism Speaks Puzzle Piece are registered trademarks owned by Autism Speaks Inc. All rights reserved.
The use of these trademarks by unaffiliated representatives for endorsement, advertising, promotional, and sales materials is prohibited by law.
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Introduction

It may be hard for you to imagine your child out in the world, or what he or she will do
once the school bus is no longer arriving each morning. Many families have spent years
researching, negotiating and advocating for services and supports to maximize their
child's potential during their school years. Creating a transition plan for your child is
equally important.

Take a look back and think about all of the strides that your child has made so far,
and how much you have learned along the way. One lesson you may have learned
over and over is the importance of being proactive.

Keep in mind that many others have traveled this road before you, and lots of
information and resources have been developed to help you along the way.
Additionally, experts in the field have researched and investigated the process and
we have compiled a great deal of transition information and have included many
of these resources into this guide.

As parents and caregivers, we all want our children (those living with or without autism)
to be happy and to live fulfilling lives. What constitutes happiness or fulfillment for a
person is specific to that individual. All young adults impacted by autism have their
own unique strengths and challenges, as well as their own specific likes and dislikes.

So what may be an appropriate or desired employment, housing, postsecondary
education or community involvement option for one person may not be the right fit
for someone else.

This Tool Kit will provide you with suggestions and options for you to consider
as you set out on this journey toward finding your child’s own unique path
to adulthood.

If you have any questions or are looking for additional resources, please feel
free to contact our Autism Response Team:

’
We're here to help.

1-888-AUTISM2 (1-888-288-4762) help@autismspeaks.org
En Espaniol: 1-888-772-9050 ayuda@autismspeaks.org



mailto:help%40autismspeaks.org?subject=
mailto:ayuda%40autismspeaks.org?subject=
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With the importance of finding your child’s own specific
path in mind, the development of self-advocacy and
independent living skills is highlighted throughout this
Tool Kit. We have broken it down into different
sections. At the end, we have provided resources
specific to each section. Since the transition process

is different in each state, we have also developed
timelines for each state, with state agency information
that may be helpful to you throughout this process.

When it comes to transition planning, it can be helpful
to start thinking about the future as early as possible.
Some parents even start the transition conversation
with their child’s school by age 12 or 13. And while it is
never too early to think about the future of your child,
if your child is older and close to finishing high school
or aging out of the school system, rest assured that it
is also never too latel!

It can also help to work backwards. Think about
where you see your child in the future based on their
strengths, challenges, abilities and preferences. What
type of job will they have? Where will they live? The
transition plan should be developed and then adjusted
through the years with these ultimate goals in mind.
Where do you see your child in ten years? To get there,
where do you see them in five years? Two years? Six
months? Working backwards can help you stay on
track and take the necessary steps now to enable a
fulfilling future.

Remember that all roads do not lead to the same
place. The path will be different for each family, but the
goal remains the same: that your young autistic adult
will lead a fulfilling and happy adult life. With some
planning and collaborative efforts with your child,
family members, educators and other professionals
involved in their life, you will make great strides in
accomplishing this goal!
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Self-Advocacy

The most important place to start the transition process is with your child who is now
or will soon be an adolescent or young adult. Their hopes, dreams and desires should
drive the process.

Some individuals with autism can verbally communicate their goals and ideas for
their adult lives. These conversations should serve as starting points to develop their
transition plans.

Some adolescents may not be developmentally ready to tackle the transition process.
Others may be unable to express their wants and needs for the coming years due to
limited communication skills.

Remember that transition planning is not a single
conversation, but rather a process that will evolve
over time.

The transition process will take time. It is important that you work with your adolescent
to provide the communication, self-help and self-advocacy skills that they will need in
order to be an active participant in the process.

What is Self-Advocacy?

For most of your child's life, you have probably been doing the advocating - making
decisions for them and making sure your child has gotten what they need, want and
deserve. However, as autistic people age, they will need to learn to advocate for
themselves to the best of their ability.

Helping adolescents with autism to develop a sense of self will aid in the transition
process and will develop a skill that will benefit them throughout their lives.

Self-advocacy involves speaking up for yourself, asking for what you need, negotiating
for yourself, knowing your rights and responsibilities and using the resources that are
available to you. It is never too early to begin to teach self-advocacy skills. Learning to
ask for help is another step in developing self-advocacy skills. In order to do this, the
individual must be able to identify that there is an obstacle or difficulty, and then seek
out assistance to have the issue resolved.
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Disclosure

Part of self-advocacy may involve disclosure, and it
is important that your child is aware that they are
autistic and to understand that autism has provided
them with strengths and certain challenges. Each
person will react differently, but many individuals with
autism have shared that they were relieved to know
their diagnosis. It may be helpful for the individual
to join a support or social skills group for those with
similar abilities. You may be able to find groups in
your area in the Autism Speaks Resource Guide at
AutismSpeaks.org/resource-guide.

How Do We Teach
Self-Advocacy Skills?

Self-advocacy should be taught throughout a

person'’s lifetime. It can start in small ways by teaching
an individual to make choices. Gradually, more
advanced skills such as those involving negotiations
and disclosure should be added to the curriculum if
appropriate. Teaching self-advocacy skills will be a
process and it will take time to acquire these skills.

It is important to teach your child or adolescent about
the decision-making process, i.e., clearly defining the
decision, weighing pros and cons and learning from
each choice for next time. For some, you may need to
start with decisions as simple as what clothes to wear
each day. You can eventually build up to decisions
about making their own schedule, all the way up to
decisions like what therapists to work with and what
topics should be discussed at an IEP meeting.

There are several tools that are available to help you
and your child think about what they want and build
the skills necessary to communicate their desires for
the future. See the Resource section of this Tool Kit
for more information.

Person-Centered Planning

As mentioned, the development of the transition plan
should be driven by your child's desires, preferences,
strengths and challenges. This is the theory behind
person-centered planning.

The process usually starts with an initial team

meeting to identify opportunities for the autistic
person to participate in the community, find
employment or postsecondary education and live as
independently as possible. To the best of their ability,
your child should play a central role in the meeting.
They should even choose who to invite to this
meeting - this might be family members, friends,
teachers, therapists, etc. The process will provide you
and your adolescent with a vision for their future and
some specific steps to get there. Team members are
responsible for implementing the strategies discussed
in planning meetings. It is best to prepare your child as
much as possible for these meetings so they are able
to participate as much as possible.

More information about person-centered planning can
be found on the PACER Center website and individuals
and families can get assistance with person-centered
planning by contacting their local University Center

on Excellence in Developmental Disabilities or Parent
Training and Information Center.

There are several person-centered planning
tools available to families. The next page has
information about two tools that families have
found helpful.


https://www.autismspeaks.org/resource-guide
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PATH: Planning Alternative Tomorrows
with Hope

PATH is a person-centered planning and goal-setting
tool used to map out a vision of a desirable future for
the individual. This tool helps families to think about
the future and then work backwards to determine the
steps necessary to achieve that future.

PATH, developed by Jack Pearpoint, John O'Brien and
Marsha Forest, starts with identifying the individual's
“dream” and creating a portrait for the future they
desire. Based on this ultimate vision, the team then
thinks about the goals for 1-2 years ahead, followed
by the next few months and continuing to the present.
The team next determines the immediate steps that
should be taken to achieve that long-term vision.

PATH resources can be found at
inclusion.com/path.html.

MAPS: Making Action Plans

MAPS is a collaborative action planning process used
to help an individual create a plan for their own life.
During the meeting, the team develops a MAP to serve
as the compass that points in the direction of a positive
future for the individual with autism. Some essential
elements of a MAP meeting include a personal and
informal atmosphere, the presence and participation
of the focus person and the key actors in their life, the
discussion of key issues and the development of a
concrete plan of action to begin right away.

There are eight questions that should be covered
by the facilitator in the MAPS meeting, divided into
2 parts:

PART |

1. What is a MAP?

2. What is the person's story?

3. What is your dream?

4. What is your fear?

PART II
1. Who is the person?

2. What are the person'’s talents, gifts and
strengths?

3. What are the person’s likes and needs?

4. What is the plan of action?

The answers to these questions should drive the
development of a MAP for the individual.

Conclusion

When thinking about all aspects of transition planning,
keep in mind that teaching your child to advocate for
themselves can make a big difference in helping to
secure the supports and services needed to live the
life that they want and deserve. Remember that you
can start very small and build upon these skills
gradually and to the best of your child’s ability. Even
just teaching your child that they have the right to
make or contribute to decisions big and small can

go a long way. Even though it may not be easy to
communicate them, your child has thoughts and
feelings just like any other young adult who wants

to shape his or her own future.


https://inclusion.com/path-maps-and-person-centered-planning/path/
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Developing Independent
Living Skills

In addition to self-advocacy skills, teaching your child skills that will foster their
independence on the journey to adulthood is also of utmost importance.

As autism is a spectrum disorder, every individual is different, and as a result, the
independent living skills that will be taught, as well as the pace at which they are
taught, will vary significantly across the spectrum. For example, one young adult
with autism may ultimately be able to live on his or her own with very little, if any,
outside support, while another may require supports and services 24 hours a day,
7 days a week.

As with self-advocacy, starting to develop independence skills to the best of your
child’s ability at a young age will make a difference in terms of the ease of this
transition period. Building these skills little by little is an effective way to teach
skills you may not have thought your child would need one day.

Teaching your child independent living skills - home living, personal care, etc. -
can be challenging, especially if they are accustomed to having things done for
them. But teaching life skills early on is an important part of raising an

autistic child.
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Ten Ways to Build Independence

This list provides information on how you can help
your child increase their independence at home, at
school and in the community. By introducing these
skills early and building block by block, you can help
your loved one with autism gain the tools that will
allow them to be more independent throughout his
or her life.

1. Strengthen Communication
If your child struggles with spoken language, a
critical step for increasing independence is
strengthening their ability to communicate by
building skills and providing tools to help express
preferences, desires and feelings. Consider
introducing Alternative/Augmentative
Communication (AAC) and visual supports.
Common types of AAC include picture exchange
communication systems (PECS), speech output
devices (such as DynaVox, iPad, etc.) and
sign language.

2. Introduce a Visual Schedule
Using a visual schedule with your child may help
the transition from activity to activity with less
prompting. Review each item on the schedule with
your child and then remind them to check the
schedule with each task. Over time, they will be
able to complete this task with increasing
independence, practice decision making and pursue
the activities that interest them. You can learn more
about using visual supports by downloading the
ATN/AIR-P Visual Supports and Autism Spectrum
Disorder Tool Kit.

3. Work on Self-Care Skills
This is a good age to introduce self-care activities
into your child’s routine. Brushing teeth, combing
hair and other activities of daily living (ADLs) are
important life skills, and introducing them as early
as possible can allow your child to master them
down the line. Make sure to include these things
on your child's schedule so they get used to having
them as part of the daily routine.

4. Teach Your Child to Ask for a Break

Make sure your child has a way to request a break
- add a “Break” button on their communication
device, or a picture if they use a visual tool. Identify
an area that is quiet where your child can go

when feeling overwhelmed. Alternatively, consider
offering headphones or other tools to help regulate
sensory input. Knowing how to ask for a break

can allow your child to have some control over
their environment.

. Work on Household Chores

Having children complete household chores can
teach them responsibility, get them involved in
family routines and impart useful skills to take with
them as they get older. If you think your child may
have trouble understanding how to complete a
whole chore, you can consider using a task analysis.
This is a method that involves breaking down large
tasks into smaller steps. Be sure to model the steps
yourself or provide prompts if your child has
difficulty at first!

. Practice Money Skills

Learning how to use money is an important skill
that can help your child become independent when
out in the community. No matter what abilities your
child currently has, there are ways that they can
begin to learn money skills. At school, consider
adding money skills to your child’s IEP and when
you are with your child in a store or supermarket,
allow them to hand over the money to the cashier.
Step by step, you can teach each part of this
process. Your child can then begin using these
skills in different settings in the community.

. Teach Community Safety Skills

Safety is a big concern for many families, especially
as children become more independent. Teach and
practice travel training including pedestrian safety,
identifying signs and other important safety
markers; and becoming familiar with public
transportation. The GET Going! Guiding Everyday
Travel has many useful tips to help individuals with
autism navigate public transportation. Consider
having your child carry an ID card which can be
very helpful to provide their name, a brief
explanation of their diagnosis, and a contact
person. You can find examples of ID cards and
other great safety materials.



https://www.autismspeaks.org/tool-kit/atnair-p-visual-supports-and-autism
https://www.autismspeaks.org/tool-kit/atnair-p-visual-supports-and-autism
https://autismnow.org/resources/guide-project-action-get-going-guiding-everyday-travel/
https://autismnow.org/resources/guide-project-action-get-going-guiding-everyday-travel/
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8. Build Leisure Skills
Being able to engage in independent leisure and
recreation is something that will serve your child
well throughout thier life. Many autistic people have
special interests in one or two subjects; it can help
to translate those interests into age appropriate
recreational activities. The Autism Speaks Resource
Guide contains activities that your child can get
involved with in your community; including team
sports, swim lessons, martial arts, music groups and
more. For more information about participation in
youth and community organizations, see the
Autism Speaks Leading the Way: Autism-Friendly
Youth Organizations guide.

9. Teach Self-Care during Adolescence
Entering adolescence and beginning puberty can
bring many changes for a teen with autism, so this
is an important time to introduce many hygiene
and self-care skills. Getting your teens into the habit
of self-care will set them up for success and allow
them to become much more independent as they
approach adulthood. Visual aids can be really useful
to help your teen complete their personal hygiene
routine each day. Consider making a checklist of
activities to help your child keep track of what to
do and post it in the bathroom. This can include
items such as showering, washing face, putting
on deodorant and brushing hair. To stay organized,
you can put together a hygiene “kit" to keep
everything your teen needs in one place.

10. Work on Vocational Skills
Starting at age 14, your child should have some
vocational skills included on their IEP. Make a list of
their strengths, skills and interests and use them
to guide the type of vocational activities that are
included as objectives. This is also a time to start
planning for the future. Consider all of the ways
up to this point that you have been fostering your
child’s independence: communication abilities,
self-care, interests and activities and goals for the
future. The Community-based Skills Assessment
(CSA) can help you evaluate your child's current
skills and abilities to create an individualized
transition plan.

Teaching Daily Living Skills

A 2015 study funded by Autism Speaks and Foundation
of Hope, presented at the International Meeting for
Autism Research (IMFAR), found that the single

most important predictor of positive outcomes in
adulthood is the mastery of self-care skills such as
bathing, dressing, cleaning and cooking.

According to the researchers who tracked children with
autism into middle adulthood, these skills prove more
important than language, intellectual ability or the
severity of autism symptoms when it comes to
maintaining employment and achieving life satisfaction.

One tip for teaching independence skills like self-care
is to think of the specific skill you'd like your child to
learn and work backwards so that you can break down
lessons piece by piece and eventually build to your
goal. For example, if you are teaching your child to
bathe on their own, you can teach them step-by-step,
gradually lowering your involvement in the process:

. Identify when a shower is necessary

. Turn on the shower

. Find the desired water temperature

. Use soap to wash arms, legs and stomach

u A W N =

. Use soap to wash underarms and private parts
thoroughly

)}

. Wet and use shampoo to wash hair

7. Rinse off soap and shampoo until no
more bubbles

8. Turn off the shower
9. Dry off with towel
10. Get dressed

Be sure to reinforce your child with positive feedback
once they master each step. Motivation is critical to
learning and as your child becomes familiar and more
competent with new skills, confidence, interest and
motivation will increase. Keep in mind that each step
might take a long time, some more than others, but
the ultimate goal remains the same - to teach your
child appropriate self-care and hygiene, an important
skill as they age into young adulthood.


https://www.autismspeaks.org/directory
https://www.autismspeaks.org/directory
https://www.autismspeaks.org/tool-kit/leading-way-autism-friendly-youth-organizations
https://www.autismspeaks.org/tool-kit/leading-way-autism-friendly-youth-organizations
https://www.autismspeaks.org/tool-kit/community-based-skills-assessment
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Conclusion

Whether your child will move on to postsecondary
education, live in a group home or continue to live with
you and your family, independence skills are important
for individuals with autism of all ages and abilities. You
may look at your child and think that the challenges
they face will keep them from learning any skills that
foster independence. At times along the way, you may
feel frustrated with the progress or lack thereof, but
keep trying and little by little, your child will learn some
of these skills. Celebrate the little things and don't
dwell on the bumps in the road.

Be patient. Remember, the transition to
adulthood, and teaching the skills that go
along with it, is a marathon, not a sprint!
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Planning for Transition

When thinking about the transition process, a great place to start is by consulting with
your child's school. Whether it is a school counselor, school psychologist, teacher,
case manager or school administrator, a school professional with experience can be
very helpful in getting the ball rolling when it comes to planning for the transition to
adulthood.

As you have hopefully learned throughout your child’s school years, the Individuals
with Disabilities Education Act (IDEA) mandates a public education for all eligible
children ages 3 through 21 (in most states) and makes the schools responsible for
providing the supports and services that will allow this to happen.

It is important to recognize that one of the goals of IDEA is for students to be
prepared for employment and independent living.

As you may also know, IDEA requirements are facilitated through the Individualized
Education Program (IEP) process. The IEP process must include transition planning
services for all special education students at age 16 or earlier in many states. Check
with your state for the state-mandated transition planning age. Planning at age 12-14
is not too early. The funding and services available through IDEA are not available once
the student has received a high school diploma or aged out of the school system, so it
is important to take advantage of these services when they are available.

10
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Transition Planning and
the IEP

As outlined in Section 300.43 of IDEA, transition
services means a coordinated set of activities for
a child that...

1. Is designed to be within a results-oriented
process that is focused on improving the academic
and functional achievement of the child to facilitate
the child’'s movement from school to post-school
activities, including:

* Postsecondary education
* Vocational education
* Integrated employment
(including supported employment)
* Continuing and adult education
* Adult services
* Independent living or community participation

2. Is based on the individual child’s needs, taking
into account the child's strengths, preferences
and interests; and includes:

* Instruction

* Related services

+ Community experiences

* The development of employment and other
post-school adult living objectives

« If appropriate, acquisition of daily living skills and
provision of a functional vocational evaluation

The transition process will continue to evolve, as
the transition plan is a work in progress that should
be monitored several times a year. You and your
adolescent will continue to learn and grow during
this process, and you will need to adjust your

plan accordingly.

11

Getting Started:
Preparing for the Transition
IEP Meeting

As far in advance of the first meeting as possible, you
should talk with your adolescent about what they may
want to do in the future. While out in the community,
you can identify different jobs or activities that may be
of interest to them It is important to remember that
the future be a sensitive topic for adolescents with
autism to discuss and they may not be ready. Some
families have shared that they scheduled a specific day
of the week and a specific time to discuss future plans
with their young adult.

This helped provide structure and a time limiton a
sensitive subject. It also provided some time for the
young adult to prepare for what they were going

to share during these sessions.

If you have completed a person-centered plan, or

if you would like to implement a person-centered
approach, the best time to do this is before the
transition IEP meeting. The information generated
from the person-centered plan should be shared with
the transition IEP team prior to the meeting. There
are also several tools available to help prepare for the
meeting - one such tool is /t's My Choice, a transition
workbook from the Minnesota Governor’'s Council on
Developmental Disabilities, which can be found in the
resource section of this kit.
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Assessments
In preparation for the meeting, your school district may

also conduct several assessments that should be shared

with you and your adolescent in advance. Some of the
assessments are outlined below:

Level | Assessment:

* Parents, students and teachers all complete a
questionnaire to help them focus on the student’s
long term career goals

* Helps explore possible areas of interest that
can be used in the transition plan

+ Should be updated yearly

Level Il Assessments:

* Parents, students and teachers provide feedback
as to a student’s skills and aptitudes when
compared to his or her peers

+ Can often help pinpoint areas where further skills
can be developed

Level Il Assessments:

« Student tries out different areas of work in
different settings with the proper supports in
place (situational assessment)

* Allowed students to get some hands-on work
experience and see what they enjoy and in what
fields they excel

+ Staff on hand assesses the student's response to
each environment

* For students who do not perform well on tests
or thrive in testing environments

The Community-based Skills Assessment, developed
for Autism Speaks through a contract with Virginia
Commonwealth University's Rehabilitation Research
and Training Center, can help you and your child’s team
develop a comprehensive personalized transition plan
by assessing his or her current skill levels and abilities
beginning at age 12 and continuing into adulthood.
Learn more here.

Preparing Your Adolescent for the
Transition Meeting

The transition meeting is a perfect place for your child
to work on their self-advocacy skills. Making sure

that they are involved in the transition process is a
great way for your child to learn how to express their
thoughts and feelings about future plans. Topics

you may want to review with your child before the
meeting include autism, entitlements and ideas for
accommodations to help provide the greatest support
possible. Make sure they understand what an IEP is
and what the purpose of the meeting is to the best of
their ability. For those with limited verbal ability,
pictures or written statements may be helpful.

Just as when transitioning to any other new activity,
prepare your child in advance of the IEP meeting and
describe its purpose. Their involvement can take place
on a sliding scale of responsibility. Initially and/or for
students at a lower cognitive or developmental stage,
familiarizing your child with the purpose of an IEP can
be sufficient and all that can reasonably be expected.
The range of involvement might include the following:

* The teacher brings the student to the IEP
meeting for a brief period of time, encouraging
interactions with some or all of the team
members. This introduction may be as short as
a few minutes where the student just says “hi”
to one or two IEP team members or helps pass
out materials.

* The student prepares a short statement
that they distribute or reads aloud to the IEP
team, indicating strengths and difficulties
in school.

« After obtaining data from |IEP team members
prior to the meeting, the student writes sections
of the IEP for modification and approval at the
meeting.

* The student co-presents as an equal member
of the IEP team.

* The student leads the IEP meeting with support
from their primary teacher.


https://www.autismspeaks.org/tool-kit/community-based-skills-assessment
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The Transition Meeting

Since your school district is responsible for coordinating
transition services for your adolescent, you may want
to partner with the school district in advance of the
meeting to make sure that any outside agencies or
individuals that can offer resources have been invited.
It takes a fair amount of time to coordinate with those
who may need to attend the meeting, so you may want
to work with your school advisors to start the process
as early as possible.

The transition IEP meeting can involve a wide array of
people, including:

* The student (as appropriate)

+ Parents or guardians

* Teachers (special and general education)
* School administrators

+ Related service providers such as speech
therapists, behavioral consultants, etc.

* Representatives of outside agencies that
may provide support to reach post-transition
goals such as the state Division of Vocational
Rehabilitation

+ Other individuals who can support your child

Remember, nothing is “written in stone” and the plan
continues to be a work in progress. Goals are set in
order to move forward and with a proper plan to help
your child reach their full potential.

During the meeting, it is important to respect your
adolescent’s wishes and needs and encourage others
to do so as well. Try to model appropriate behavior by
addressing questions about your child to your child.

If your child is having trouble answering a question,
provide visual supports or choices to further
encourage them to be an active participant in the
meeting. Be open and straightforward about your
child's successes and struggles.
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Many parents want to highlight their child's successes,
while downplaying struggles. In believing that your
adolescent has mastered a skill that may not be
possible independently, you are doing him or her a
disservice. A mastered skill needs to be done correctly
from beginning to end, without prompts or support.
This is an important point to keep in mind.

Be prepared to discuss a wide variety of topics at your
transition meetings - planning for adulthood requires
a focus on employment, housing, community living,
postsecondary education, independence and more.
Lots of factors go into creating a life that allows your
child to be as independent and fulfilled as possible.

Steps for Creating a
Transition Plan

Several steps have been outlined that will be important
in developing a transition plan:

1. Describe the student’s strengths and present
levels of academic achievement and functional
performance.

2. Develop measurable postsecondary goals based
upon the student's strengths and challenges.

3. Develop corresponding IEP goals that will enable
the student to meet his or her postsecondary goals.

4. Describe the transition services needed to help
the student achieve his or her desired post-school
goals.
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High School Diploma: This diploma is awarded to
students who have passed required courses and
exams in a number of subjects. It is generally accepted
for admission everywhere: two- and four-year colleges
as well as military and trade schools.

General Education Development (GED) Diploma:
This diploma is awarded to students who have passed
the GED exam. It is generally accepted by military,
trade schools and some junior/community colleges
(which sometimes require additional qualifications).

In addition to stating the goals, the transition plan
should include logistical information on how the plan
will be implemented and monitored, such as: a
timeline for achieving goals, responsible people or
agencies to help, clarification of how roles will be
coordinated and a plan for identifying post-graduation
services and supports, including methods to obtain
funding to access these.

If you are not in agreement with the transition
services proposed, you can try to reach an acceptable
agreement with the school district. If this is not
possible, you and your family have the right to go

to mediation or an impartial hearing.

Diploma Options

As you plan for transition, it is very important to
understand the different types of diplomas available to
individuals with disabilities in the public school system.
Some learners with autism will be able to receive a
general high school diploma, while others may work
toward an |IEP or Occupational Diploma or certificate.
The list below outlines some of the different types of
diplomas and what opportunities they may provide for
postsecondary education. Remember that each state
has different options and guidelines for diplomas, so
be sure to check in with your school administrators:

IEP/Local Diploma or Certificate of Completion:
This diploma is awarded to students who have reached
the goals on their Individualized Education Programs.
It is not accepted for admission to any postsecondary
degree program without other testing or certification.
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Conclusion

Again, long-term transition planning is an ongoing
process that reflects the continuing development and
changing needs of your adolescent. Given that the
process starts in the early to mid-years, the plan needs
to be flexible and at times altered to meet their
changing needs and goals.
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Evidence Based Predictors for Post-School Success
Ohio Employment First Transition Framework

Evidence Based Predictors Tool
ohioemploymentfirst.org

Predictor One:

Collaborative Networks for Student Support
Research shows that youth benefit from having a
support network. Both ‘formal’ (agency based)
networks and ‘informal’ (friends, family, community
members) networks enhanced youth success.

Predictor Two:

Individualized Career Development

Career Development refers to the process used by an
individual to form a work identity. It is ongoing and
spans a lifetime. Individualized career development
means that the strategies, supports and services are
selected to align with how the youth learns and also
provides access to careers that reflect the youth's
preferences, interests and skills.

Predictor Three:

Authentic Community Based Work Experience
During the high school years, participation in real

life work experiences that closely resemble adult
environments has been identified as a high predictor
of successful adult outcomes.

Predictor Four:

Social and Social-Emotional Instruction and Skills
Social competencies are critical to successful
participation in adult community life. Employers report
that inability to meet the social expectations of the
community and workplace remains as a top reason
why employees (disabled or not) lose their jobs.

15

Predictor Five:

Academic, Vocational, Occupational Education and
Preparation

Youth with disabilities require a well-designed,
coordinated, and unique education and preparation
program. The program requires aspects of academic
preparation as well as vocational/ occupational
preparation.

Predictor Six:

Supporting Parental Involvement and Expectations
Parent, guardian or other caretaker participation

is essential to an individual's ongoing success.
Involvement means parents/families/guardian are
active and knowledgeable participants in all aspects
of transition planning. Parental impact also
encompasses the expectation of the family.

Predictor Seven:

Self-Determination, Independent Living Skills
Instruction and Skill Building

A successful adult reflects self-management and
direction, often referred to as Self-Determination.
Many skills can support the development of self-
determination such as the ability to make choices,
solve problems, set goals, evaluate options, take
initiative to reach goals and accept the consequences
of actions.

Predictor Eight:

Inclusive Practices and Programs

Participation in inclusive settings during the school
years provides opportunities to prepare for integration
into the adult community. Inclusive practices refer to
engagement and participation, not simply access to

an environment.


https://ohioemploymentfirst.org/
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Legal Matters to Consider
When Planning for the Future

You may have subconsciously avoided the topic of long-term planning for a long time.
This is not unusual. You may suddenly feel that you are back to the beginning stages of
accepting the diagnosis. It can help to remind yourself that with planning, you will begin
to feel much better about what lies ahead.

There are changes when a person with autism reaches the age of majority, which is
18 years old in most states. Parents no longer have the legal rights to which they were
entitled throughout their child's youth. This can include accessing confidential health
information and school records.

It can be difficult to take the first steps in planning for your child's future. By taking
action early on, you can help protect your child’s future well-being.

Before your child reaches the age of majority, we suggest that you consult with
professionals; attorneys, financial planners and others who can help you make
critical decisions about your child’s future.

Many of these topics involve state-administered programs, and each state sets its
own guidelines. You will want to check with your state agencies for guidance.

When planning for the transition to adulthood, there are several important legal
matters to think about, including health insurance laws, special needs trusts and more.
This section provides an overview of these topics. More information can be found on
the Autism Speaks website.
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Health Insurance

Obviously a key component to think about for your
child as they become an adult is health insurance.
One of the most significant changes in healthcare law
that came from the Affordable Care Act of 2010 is that
insurers must now cover dependents on a parent or
guardian’s plan up to age 26, no longer age 18.
Insurers cannot deny or restrict coverage based on
certain factors about the child's status. To learn
whether your plan or policy offers dependent
coverage, check the plan materials or ask your insurer
or employer.

Another significant change under the Affordable Care
Act is that insurers can no longer deny coverage for
pre-existing conditions, even if you have been refused
coverage in the past. A diagnosis of autism has been
treated as a pre-existing condition in many states and
under the new law, this will not affect your child’s
access to health insurance.

The Affordable Care Act also allows states to choose
whether to expand their Medicaid programs to low-
income adults, many of whom have never been eligible
for coverage before. The new law allows states to
expand Medicaid coverage to most adults with
incomes up to 138 percent of the poverty level. You
can learn more about these options and enroll in
Medicaid at healthcare.gov. In addition, the Children's
Health Insurance Program (CHIP) provides low-cost
health coverage to families that earn too much money
to qualify for Medicaid. Each state offers CHIP
coverage. To learn if your child is eligible for CHIP,

you can visit insurekidsnow.gov.
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Guardianship

In the eyes of the law, even a person with a significant
developmental, cognitive or mental health disability is
legally permitted to make decisions on his or her own
behalf at the age of majority. The only way parents can
continue making decisions for their child is to become
his or her legal guardian. There are a few options to
consider:

Guardianship is a court-ordered arrangement in
which one person is given the legal authority to make
decisions on behalf of another person whom the court
has deemed to be “incapacitated”. The guardian’s
decision-making authority extends to all areas
specified by the court.

There are two types of guardians. A limited guardian
can make decisions in only some specific areas, such
as medical care. This may be appropriate if the autistic
person can make some decisions on their own. A
general guardian has broad control and decision-
making authority over the individual. This may be
appropriate if the person has a significant intellectual
disability or mental illness and, as a result, is unable to
meaningfully participate in important decisions that
affect them.

With conservatorship, a conservator manages the
finances (income and assets) of a person with a
disability. A conservator has no authority to make
personal decisions (medical, educational, etc.) for
the person whose funds he or she is managing.

With a Power of Attorney (POA), your child will need
to appoint you as the authority to make decisions on
their behalf under agreed upon terms in the legal
document. Unlike guardianship, with a Power of
Attorney, courts are not involved and the arrangement
is often simpler and easier to change. The individual
maintains more control over decisions than with

a guardianship arrangement and as a result, this
option is more common among more independent
individuals.
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Deciding Whether Guardianship is
Necessary

For parents, the decision to seek guardianship can be
difficult. You need to protect your child with autism,
but there may be some areas where they can make
sound decisions.

Fortunately, legal guardianship is not an “all or nothing”
proposition. It is possible to carve out some areas
where your child can retain important decision-making
rights and control of their own life. When considering
how much authority you need - and how much
independence your child should retain - you should
begin with an assessment of the different areas in
which your child may need assistance.

The below list covers some of those areas - for each
area, assess whether they can do the following;:
Medical

+ Seek medical care when they are sick or injured

* Weigh the risks and benefits of any particular medical
procedure that is being proposed

» Understand the need for routine medical care

+ Understand that even if a medical procedure is
painful or unpleasant, it may still be necessary

* Assess whether a particular medication is
desirable, even though it may have unpleasant
side effects

* Provide accurate information about their
personal medical condition

* Follow medical advice

Education

* Grasp the essentials of their learning problems and
understand the services needed to learn effectively

+ Advocate for themselves to obtain necessary
education services
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Finances

+ Understand money basics, including the purpose
of money, how to count money and how to make
change

+ Safeguard their money so that it is not lost or stolen

* Budget money so that some funds are available to
pay expenses at the end of the month

Vocational/Adult Services

* Apply for services from the Department of Disability
Services, Department of Mental Health or other
agency that serves people with disabilities

* Access necessary services and supports such as
job training, employment support or a day
habilitation program

* Negotiate with the agency overseeing their care to
obtain the best possible services

Living Arrangements

* Provide for their own physical care and well-being
such as purchasing proper food, clothing and shelter

+ Live harmoniously in a group setting, respecting
others' needs for quiet, privacy and cleanliness

Legal and Decision-making
+ Understand the implications of signing documents

* Make sound decisions in important areas such as
living arrangements, school and work

Self-care and Safety

+ Understand personal safety skills, such as staying
out of dangerous areas, not talking to strangers and
keeping doors locked

+ Know how to summon help in an emergency such as
a fire or accident

+ Have basic safety skills such as being careful around
fires, stoves, candles, etc.

Communication
« Communicate effectively (verbally or by other means)

« Understand that they have choices and be able to
express them
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Even if your child needs help with any of the above
items, you should also consider whether they could
be assisted by any means short of guardianship. For
example, sometimes a person who needs help to
make medical decisions can appoint a health care
agent to act on his or her behalf. A person who
receives government benefits such as Supplemental
Security Income (SSI) or Social Security Disability
Insurance (SSDI) can have a representative payee
manage them.

Obtaining Guardianship

To obtain guardianship, an attorney is not legally
required, but you may want to consider hiring one
with expertise in this area. Each family is unique in that
there are many significant choices and decisions to be
made in the process and an attorney can help you with
those. You can search for an attorney in your area by
visiting the Autism Speaks Resource Guide.

Conservatorship

Conservatorships must be filed in the Probate Court
of Superior Court, in the courthouse where the
proposed individual resides based on zip code. Most
courthouses use Judicial Counsel forms and local
court-required forms. Conservatorship is a lifelong
process. The conservator must comply with the court
for the lifetime of the individual.
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Special Needs Trusts

The information below comes from Autism Speaks'’
Legal Guide provided by the law firm Goodwin
Procter LLP:

A Special Needs Trust is a trust to hold assets for a
special needs beneficiary. Such trusts can be used for
an individual receiving public benefits, such as SSI or
Medicaid, in order to supplement their income without
impacting eligibility to receive benefits.

A Special Needs Trust can ensure that money will

be available for your child throughout their lifetime
and that such money will not impact their access to
means-tested benefits. The trustee, often the parent, is
designated to manage the trust for the benefit of

the child.

There are generally two kinds of Special Needs
Trusts:

1. AThird Party Special Needs Trust is designed to
hold property provided by someone other than the
special needs beneficiary. A parent, custodial or
non-custodial, or anyone else can put money in a
trust for the benefit of the individual.

2. A Self-Settled Special Needs Trust is designed to
hold property belonging to the individual.

Does your child need a Special Needs Trust?
Here are some things to consider when answering
this question:

+ Diagnosis is not required.

+ Consider whether or not your adult child can manage
their contracts and finances, and resist fraud and
undue influence.

+ Consider hiring a lawyer. There are many important
choices and decisions to be made in the process.

* The Special Needs Trust needs to stand alone from
any other living trust your family may have.

* The trust is irrevocable in your child's name once
funded. But the trust owns the assets, not the child.


https://www.autismspeaks.org/resource-guide
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Support Programs

The Social Security Administration (SSA) has two kinds
of benefits for people with disabilities over the age

of 18: Supplemental Security Income (SSI) and Social
Security Disability Insurance/Disabled Adult Child
Benefits (SSDI). In order for your child to qualify for
these programs, they must meet the Social Security
Administration’s definition of disabled.

The SSA's definition of disability is: the inability to
engage in any substantial gainful activity by reason of
medically determinable physical or mental impairment
which can be expected to result in death or has lasted
or can be expected to last for a continuous period of
not less than 12 months. (There is an actual number
that is used to measure substantial gainful activity and
it varies by year.) SSA will review whether your child's
disability is on a list of conditions that are considered
“severe” and if the disability would prevent them from
working for a year or more.

Not all children who receive special education
services may be considered disabled under the SSA
definition. Even if your family is receiving SSI for your
child when they are under the age of 18, you will need
to go through a redetermination process to maintain
their SSI benefits as an adult.

To determine if your child meets the criteria, you must
submit their detailed medical records, along with a list
of all current medications, as well as all doctors,
hospitals, clinics and specialists that they have visited.
In addition, they will be asked to go through an
examination paid for by the SSA. This process can
take several months.
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Social Security Income (SSI)

SSl is available to people whose disabilities prevent
them from gainful employment. In order to be
eligible, your child must not have greater than $2,000
in countable resources and must have a limited
monthly income.

At age 18, your family’s income and resources are not
counted, even if your child continues to live at home.
The amount of benefits is determined by a number of
factors, including where your child lives and what other
income they may have.

Social Security Disability Insurance (SSDI)

SSDI provides income supplements to people who are
restricted in their ability to be employed because of a
disability. Unlike SSI, this benefit is available regardless
of the individual's income and resources.

Anyone whose disability developed prior to age 22, and
whose parent or guardian is either deceased or getting
Social Security retirement or disability benefits, may
qualify for a form of insurance called Disabled Adult
Child Benefits.

Representative Payee

The SSA appoints an administrator called a
representative-payee (rep-payee) for all beneficiaries
who are incapable of managing their own SSI or SSDI
benefits. If you are seeking to become the rep-payee
for your child’s benefits, you must file an application
in person with the SSA. You can be established as a
rep-payee without gaining guardianship over your
child. If they do not have income or resources aside
from the Social Security benefits, you may prefer to
avoid guardianship appointment and pursue the
simpler rep-payee process instead.

It is important that careful records be kept of your
child’'s monthly income and that it be reported on time
to the SSA. A copy of everything you send to the SSA
should be kept.
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Appealing Decisions

If the SSA rejects your child’s application for SSI or SSDI
benefits, or it simply reduces benefits, you can take
several steps to reverse the decision. There are four
levels of the appeals process, described below.
Beneficiaries have 60 days to file an appeal at each
level of the appeal process:

Reconsideration: You may ask for your child's
case to be reviewed by the person who originally
decided it.

Appeals Hearing: If you are denied benefits again
in reconsideration, you can request a hearing
before an Administrative Law Judge who will listen
to testimony and review any additional documents
that may help your child's case. At this hearing, you
have the right to bring a representative.

Appeals Council Review: You have the right to
appeal the decision of the Administrative Law
Judge to the Appeals Council which will review
your file but not hear new testimony.

Federal Court: If the Appeals Council rejects your
application, you may then file an appeal in the
U.S. court system.

Medicaid Benefits

Individuals who qualify for SSI are eligible to receive
Medicaid, which pays for a wide array of services for
people with disabilities and provides government-
funded health insurance for children and adults

with disabilities who have limited financial resources.
Medicaid also provides government funding for
long-term services and supports.

Medicaid Eligibility:
Categorical: Persons who fit in a specific category for

whom federal law permits coverage (age 65 or above,
blind, disabled, etc.)

Financial: Persons whose income and assets do not
exceed the state threshold
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Home and Community-Based
Waiver Services

In the past, Medicaid funding was limited to those who
live in certain types of facilities. But now, through the
use of Medicaid Home and Community-Based
Waivers, people with autism and other disabilities can
use these funds more flexibly. Waiver services are

an option available to states to provide integrated
community-based long term care services and
supports to qualified Medicaid recipients. The
programs “waive” some of the rules of Medicaid to
serve children and adults otherwise requiring an
institutional level of care who can instead be served
at home or in the community.

These programs may provide a combination of both
traditional medical services (dental services, skilled
nursing services) and non-medical services (respite,
case management, environmental modifications,
etc.). Family members and friends may be providers
of waiver services if they meet the specified provider
qualifications.

Each state sets its own guidelines.

All states operate HCBS programs for people with
developmental disabilities (some states also have
specific HCBS waivers for people with autism).

Services in HCBS waivers vary across waivers and
states but may include respite, employment supports,
residential services (e.g. group homes, supported
living, etc.), family support and many other community
supports. The state Medicaid agency or the state
Developmental Disabilities agency is usually
responsible for the operation, eligibility and
enrollment into these programs - individuals
interested in waiver services should contact these
agencies to find out about enrolling and/or placing
their name on the waiting list.
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Other Legal Considerations

* Obtain a state identification card or driver's license
from the Bureau of Motor Vehicles.

* Register for Selective Services. (Note that all males,
regardless of disability, must register for Selective
Service at age 18. They may register at the post
office or online at sss.gov.)

* Register to vote.

« Explore options for transportation, including
driver’s training.

Achieving a Better Life Experience (ABLE)
Act of 2014

The Achieving a Better Life Experience (ABLE) Act,
passed by Congress and signed by President Obama
in December 2014, allows people with disabilities and
their families to set up a special savings account for
disability-related expenses, similar to the current

529 education savings plans that help families save
for college.

Earnings on an ABLE account are not taxed and
account funds are generally not considered for the SSI
program, Medicaid and other federal means-tested
benefits, which generally cap (usually at $2,000) the
amount an individual with a disability may save. An
eligible individual is someone who becomes disabled
before age 26 and (1) receives SSDI or SSI; or (2) files

a disability certification under IRS rules.

Expenses made for the benefit of a disabled

individual include education, housing, transportation,
employment training and support; assistive
technology and personal support services; health,
prevention, and wellness; financial management and
administrative services; legal fees; expenses for
oversight and monitoring; funeral and burial expenses;
and any other expenses approved under regulations.

It is important to keep in mind that individual states
may regulate ABLE accounts differently.

You can learn more about the ABLE Act and
check on its status in your state at
ablenrc.org/select-a-state-program
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The Letter of Intent

A Letter of Intent is a document written by you (the
parent or guardian) or other family member that
describes your child’s history, current status and your
hopes for their future.

You might want to start the letter now and add to it as
years go by, updating it when information about your
child changes. It is also a good idea to involve your
child when writing the letter, so that the letter truly
“presents” and represents your child, to the best of
their ability. The letter is then ready at any moment to
be used by all the individuals who will be involved in
caring for your child should you become ill or disabled
yourself, or if you should pass away.

The letter is not a legal document, but it can provide
the courts and others with insight and knowledge
about the best possible care for your child.

Conclusion

As you can see, there are many factors to consider
when thinking about long-term planning for your child’s
future. This information may seem overwhelming,

but if you start early, you will feel better prepared for
the time when your child transitions into the world

of adulthood. Determining finances, benefits and
decision-making, or even starting the conversation
about these important issues when your child is still
young, can help ensure the correct services and
supports are in place in advance. Keep in mind you
have successfully navigated your child through the
special education system and other childhood-related
issues, now it is time for step two.


https://www.ablenrc.org/select-a-state-program/
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Community Living

As you plan for the transition to adulthood, it is important to remember that
integration into the community is a key component of happiness and independence
in the lives of autistic adults. You may want to think early on about introducing your
child to members of the community. As your child grows older, their educators and
you may need to become creative in your efforts to create opportunities for

social interactions.

Whether your child has contact with the bagger at the grocery store or the crossing
guard outside their school, these regular interactions are the foundation for being
part of the community. This is just the beginning. Community ties can be developed
at different times on different levels.

There is truly something for everyone. It may just take a bit more effort to find what
your young autistic adult is looking for and what social opportunities will provide them
with the greatest amount of happiness.

Picking the Right Activities

There are a number of programs available that vary from athletic to creative, one-on-
one instruction to full inclusion, recreational to competitive. Some things you may want
to think about:

What are your child's likes and dislikes?
What makes your child tick or motivates them?

What are your goals for your child with this activity? (e.g. to socialize,
learn how to play, develop a hobby, strengthen an existing skill, etc.)

What are your child’s challenges?

Does your child have behavior problems that may prevent them from
participating in certain activities?

Does your child need a one-on-one aide to participate?

Answering these question will help you and your child decide on which activities will
make them the happiest and which will help most with integration into the community.
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Community Activities

There are many opportunities for individuals with
autism in most communities. These may include:

Public/private facilities: pools, parks, YMCAs,
fitness clubs, programs at local universities

Exercise and sports
Hobbies, games, arts and crafts Social events
Youth groups or religious community activities

Special Olympics

Title Il of the American with Disabilities Act (ADA)
prohibits discrimination against individuals with
disabilities by any state or local government agency.
An additional source of activities can be found by
contacting local government agencies, such as the
parks and recreation department in your city.

Prepare your child for participation in these activities
with social stories, schedules, behaviors to expect, etc.
In some cases, it may be helpful to have an aide who
knows your child to go with them to the activity
sessions in order to help facilitate successful
participation. In addition, before you register for an
activity, it is important that you speak to the activity
leader about your child's positive attributes, as well as
their challenges. If necessary, ask if you can bring them
on a trial basis and arrange the most practical time.

For a list of recreational opportunities in your
area, search the Autism Speaks Resource Guide at
autismspeaks.org/resource-guide.
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Below is an example of a community life
experience by Robyn Schneider, mother
of Alex and Jamie, two young men with
autism. Robyn is the author of Silent
Running: Our Family's Journey to the Finish
Line with Autism.

He's 16 years old, tall, slim and handsome. A
year ago he started running, and now he runs
a mile in 6 minutes and 30 seconds, competes
in races all over Long Island, has won trophies
and awards, and in a recent race finished 90th
out of 1183 runners. He's my son Alex and he
has autism.

Alex and his twin brother Jamie, who also
has autism and runs an 8:30 mile, run in
competitive mainstream races throughout
Long Island. They are able to do this with the
help and dedication of the Rolling Thunder
Running Club, where experienced runners
volunteer their time providing one-to-one
support to special needs kids in races all
over the country.

When they first started, their coaches held
their hands while running with them, not sure
what to expect as both Alex and Jamie have
limited language and self-injurious behavior
that can oftentimes be unpredictable. Soon the
coaches were able to let go and run with them
side by side. Now, in just a little over one year,
Alex and Jamie have run in 15 races all over
Long Island. Their first race was a 5K (3.1 miles)
and Alex finished in 27:45, Jamie in 31:24. Now,
for the same 5K race, Alex finishes in 20:53 and
Jamie in 25:35. They have also begun to
increase their distance running in 10K

races (6.2 miles). In the last 10K, Alex finished
in 43:28 and Jamie in 55:35. They have both
placed in several races, including first and
second place! Their trophies and race photos
have begun to clutter our home and it's
wonderful. They have even been featured

in the New York Times and the Greater L/
Running Club Magazine!
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Travel Training

Transportation is an important part of enabling your
child to integrate into the community. In order to be
more independent and have greater access to the
community, travel training is very important. Travel
training should begin at an early age to get your child
as prepared as early as possible for community life.

Be aware that travel training is available to your child
and can be part of their transition IEP. In addition, your
state office of vocational rehabilitation can help with
training your child to travel to work. Postsecondary
programs often have a travel curriculum as well.

Travel training is a proactive tool that will play a big
role in establishing more independence for your child.
Some individuals with autism may be quite savvy about
reading maps, but they may have no idea how to

ask how much a ticket costs. Others might know
everything about trains but have trouble with the
hustle and bustle of a train or subway station.

For many travel training programs, there is a pre-
requisite skill of being able to cross the street safely.
Your child may be a pro at riding the train, but often a
skill that seems as basic as crossing the street can be
difficult, especially for those with autism who struggle
with understanding danger. Make sure you teach your
child this skill as early as possible. Knowing they have
mastered this skill will make you feel more at ease
when your child is out in the community.

A comprehensive approach to training is helpful
because there are most often many components
involved when traveling from one place to another. It

is important to think about all of these factors that go
into taking public transportation. Teach your child what
to do in an emergency in all travel-related settings. Let
them know what to do when lost or confused. Be sure
to teach your child that there are often delays in public
transportation systems and that traffic might affect the
time it takes to get somewhere.

You may want to start small, like a weekly trip to the
train station and slowly build up to riding the train to

a desired destination. The earlier you can start with
these small steps the easier it will be for your child to
navigate life in the community as they enter adulthood.
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Safety

Safety is a very real concern for all parents, but
especially parents of children and adolescents with
autism. Your child may be seeking more independence
and as a parent, you want to foster this growth. But
you may also be concerned about the risks associated
with being out in the world. It is important that safety
is taught to adolescents with autism as part of the skills
that they will need to enhance their independence.

Some basic skills to consider include the ability to:

Identify strangers

Identify community members who can
offer assistance

Ask for help
Know what to do if lost

Communicate name, address, phone number
and emergency contact person - either
verbally or with a card

Use a cell phone, to both call and text
Identify public versus private spaces

Navigate your neighborhood, downtown
and surrounding area safely

Wandering

Studies have shown that 49% of autistic children with
autism are prone to wandering from safety. And
unfortunately, many do not grow out of this tendency
as they enter adulthood. Teaching the skills necessary
to prevent wandering incidents at a young age will help
to ensure your child's safety once they are out in

the community.
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If your child has a tendency to wander, it is critical

to address this issue in their IEP. Be sure to carefully
document all wandering-related incidents so you can
identify the triggers and eliminate them as much as
possible. You can also practice safety skills out in the
community and teach your child what to do if they
get lost.

The leading cause of death among autistic people is
drowning. And this puts children who wander at risk.
It is important that your child not only knows how to

swim, but understands the importance of water safety.

Autism Speaks provides grants to swim programs
to award scholarships for swimming and water
safety lessons for financially disadvantaged
individuals with autism. Learn more at
autismspeaks.org/autism-grants-service-providers.

There are also many safety products available that can
help prevent wandering and respond to wandering
incidents. These include locating devices, which you
can use to make sure you can locate your child if they
are missing. There are a number of these devices
available with a wide variety of features.

Many people with autism carry ID cards to show first
responders or members of the community to let them
know about their autism diagnosis and may include
contact information as well. You can also share this
information with neighbors and other members of
your community so they can keep an eye out for your
child and help them home if they wander from safety.
Find these and other safety products on the

Autism Speaks website at autismspeaks.org/
safety-products-and-services.
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Interacting with First Responders

Another important skill to teach people with autism
to help maintain their safety in the community is how
to interact with first responders. It is estimated that
children and adults with autism are seven times more
likely to have interactions with first responders than
their typical peers. To make sure these interactions
are safe and effective, it is critical to teach your child
about first responders, and if possible, to teach your
local first responders about your child and others
with autism.

It is important that your child knows how to identify
first responders and understands that these men and
women are there to keep the community safe and that
your child feels comfortable approaching them if they
are in need. It might help to bring your child down to
the local police station to introduce them to the
officers there so that if they meet when there is a
safety issue in the community, both parties will be
able to reach a safe and effective solution as soon

as possible.

Providing first responders with key information

before an incident occurs could improve the response.
You may want to develop informational handouts that
contain all pertinent information to circulate to first
responders, as well as family, neighbors, friends and
co-workers. Information could include your child’s
challenges, other medical conditions, the most
effective ways to communicate with them, favorite
attractions where they might be found and more.
Autism Speaks offers a wide variety of resources for
both families and first responders. Find them at
autismspeaks.org/safety.



https://www.autismspeaks.org/autism-grants-service-providers
https://www.autismspeaks.org/safety-products-and-services
https://www.autismspeaks.org/safety-products-and-services
https://www.autismspeaks.org/safety?topic[1976]=1976&topic[1976]=1976
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Preventing Abuse

Individuals with disabilities are more likely to be victims
of abuse than their typical peers. Many abuse cases
are never reported because the individual may not be
aware that another’s actions are constituting abuse,
may not be able to communicate the abuse to their
parents or may feel ashamed and not want to share
the information. It is important to teach individuals
with autism from an early age what is appropriate
versus inappropriate treatment by others so they can
identify when they are being abused in any way -
emotionally, physically, sexually, etc. Make sure your
child understands that abuse comes in many forms
and can identify the red flags and feel comfortable
telling you if they believe that they might be a victim
of abuse.

An important factor in preventing sexual abuse is
teaching your child about sexuality and the difference
between public and private places and between “okay”
and “not okay” touches. While many children learn
about sexuality through movies, magazines or gossip
at school, children with autism often need to be taught
more explicitly about issues related to sex and puberty.
Teach your child about boundaries and personal safety
and make sure they feel empowered to make decisions
about their own body. It is important that your child
understands that saying “no” is okay when they feel
scared or threatened by someone else.

Educate yourself on how to identify warning signs and
how to report it if you suspect abuse or neglect. It is
important to trust your instincts. If you have a
suspicious or uneasy feeling about the way your

child is being treated in the community, speak up.
Encourage your child to share their feelings with you
and keep the lines of communication constantly open
so they can more easily report if something is wrong.
Learn more about sexuality education in the Health
section of this tool kit.
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Shockingly, research suggests that 97 to 99 percent of
abusers are known and trusted by the victim (a family
member, staffer, respite care provider, etc.). Make
sure you evaluate the relationships your child has
with the people in their life and be on the lookout for
warning signs. When teaching your child about
boundaries, make sure you emphasize how there

are different boundaries for different people - for
example, your sister can hug you but an aide at your
school should not; only Mom, Dad and Dr. Smith are
allowed to see your private parts.

As with so many other topics in this kit, self-advocacy
skills play a role in preventing your child from
becoming a victim. If they are able to speak up or
express their feelings in the best way possible when
an uncomfortable situation arises, your child will be
less vulnerable to abuse. Start teaching your child as
early as possible about the dangers of abuse and
helping them build the skills necessary to keep it from
happening. Learn more at
autismspeaks.org/recognizing-and-preventing-abuse.

Conclusion

It is essential to keep in mind that community
integration is a big part of life for all people and that
your child with autism is no different. It may seem like
a distant thought, but it is important to teach your
child at a young age about the skills they will need to
become a part of their community as an adolescent
and adult. Lessons like social skills, travel training,
safety precautions and abuse prevention education
can start small and build gradually over time. These
skills take time to learn so keep in mind that patience
is key. The better prepared that your child is, the
more likely it is that they will thrive as a member of
their community.


https://www.autismspeaks.org/recognizing-and-preventing-abuse
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Employment and Other
Options

For many of us, our job represents a big piece of who we are. As outlined in IDEA, one
of the most important objectives of transition planning is to develop and implement
a plan to secure employment. In order to do this, you and your young adult may want
to consider activities that utilize their strengths, as well as activities that they like to
do. Information gathering, volunteer opportunities, internships, job sampling and job
matching all play important roles in preparing a young adult for employment.

Preparation

While your child is still in high school, you may want to begin the process of learning
and educating them about possible future careers. Go over the various types of jobs
available with your child and start to make a list of those that might match their
interests and strengths. Try to expose them to those specific career areas as much
as possible and continue to build upon the skills that will allow them to succeed in
the workplace.

Work experience while your child is still in school is an important way to help you
understand their strengths and challenges within different types of work. Examples of
ways to explore careers while still in school include volunteer opportunities, internships
and job sampling. There may even be opportunities at school to practice work - such as
general office tasks, working in the school store or helping out at after school programs
for younger children.

Experiences such as internships can often help with skill building, job training and
eventually the job application process. Your child may be able to connect to a peer or
mentor at the internship or volunteer site who can lend a hand if needed. For young
adults with autism who have